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The impact of emergency remote teaching on 
teachers’ work in the COVID-19 pandemic

ABSTRACT
Objective: Understand the potentialities and weaknesses of adapting the new teaching methods and the organizational process 
of the teachers' work. Method: This is an exploratory research, with a qualitative approach. Participants were selected by theo-
retical sampling from the institution's Biological and Health Sciences center and the period of response collection was during the 
months of September and October 2020. In addition, the data were organized and analyzed using the Bardin method. Results: 
The research has 49 participants, with ages ranging from 28 to 67, 34 female and 15 male. Analyzing the answers, four cate-
gories were identified: Recognizing the teachers' main adaptations; identifying the student/teacher relationship; evaluating the 
impacts on academic-professional training and identifying positive points of remote teaching. Conclusion: The student-teacher 
interaction has changed due to the distance, however, there have been other advances such as the use of new technologies.
DESCRIPTORS: Coronavirus Infections; Faculty; Higher Education.

RESUMEN 
Objetivo: Comprender las potencialidades y fragilidades de la adaptación del nuevo modelo de enseñanza y el proceso organiza-
cional de trabajo de los docentes. Método: Se trata de una investigación exploratoria con un enfoque cualitativo. Los participan-
tes fueron seleccionados por muestreo teórico del Centro de Ciencias Biológicas y de la Salud de la y el periodo de recogida de 
respuestas fue durante los meses de septiembre y octubre de 2020. Además, los datos se organizaron y analizaron mediante el 
método de Bardin. Resultados: La investigación cuenta con 49 participantes, con edades comprendidas entre 28 y 67 años, 34 
mujeres y 15 hombres. Al analizar las respuestas, se identificaron cuatro categorías: Reconocer las principales adaptaciones de 
los profesores; identificar la relación alumno/profesor; evaluar los impactos en la formación académica-profesional e identificar 
los puntos positivos de la enseñanza a distancia. Conclusión: La interacción alumno-profesor ha cambiado debido a la distancia, 
sin embargo, ha habido otros avances como el uso de las nuevas tecnologías.
DESCRIPTORES:  Infecciones por Coronavirus; Docentes; Educación Superior.

RESUMO
Objetivo: Compreender as potencialidades e fragilidades da adaptação do novo modelo de ensino e o processo organizacional de 
trabalho dos docentes. Método: Trata-se de uma pesquisa de caráter exploratório, com abordagem qualitativa. Os participantes 
foram selecionados por amostragem teórica do Centro de Ciências Biológicas e da Saúde da instituição e o período da coleta de 
respostas foi durante os meses de setembro e outubro de 2020. Ademais, os dados foram organizados e analisados utilizando 
o método de Bardin. Resultados: A pesquisa possui 49 participantes, com idades variando de 28 e 67 anos, sendo 34 do sexo 
feminino e 15 do masculino. Analisando as respostas, identificou-se quatro categorias: Reconhecendo as principais adaptações 
dos docentes; identificando a relação aluno/professor; avaliando os impactos na formação acadêmica-profissional e identifi-
cando pontos positivos do ensino remoto. Conclusão: A interação aluno-professor sofreu alteração devido o distanciamento, 
porém, houve outros avanços como a utilização de novas tecnologias.
DESCRITORES:  Infecções por Coronavírus; Docentes; Educação Superior.
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INTRODUCTION

Nowadays, the importance of higher 
education in the educational trai-
ning of individuals is indisputable, 

its contribution is through the qualifi-
cation and training of human beings, in 
which they need to be able to act com-
petently in the competitive labor market, 
and have a vision critique of the constantly 
changing reality, thus demanding from 
the individual knowledge capable of inter-
preting the facts and information genera-
ted by these transformations, through the 
domain of technical language acquired at 
the university. 1-2

Added to the economic bias, the le-
arning process in higher education is 
important for society, as it shares and 
interacts in the social and home environ-
ment of the population. The link of this 
interaction is in the production of know-
ledge by professors and students that are 
extremely relevant for solving the pro-
blems that affect the population. 3 

 The teacher, then, is at the fore-
front of the activities developed by his 
students, regardless of the teaching me-
thod, in person, at a distance, hybrid or 
emergency remote, in which the use of 
Information and Communication Tech-
nologies (ICT) provides the construc-

tion of constitutive elements such as: 
the expansion of access to information 
and student autonomy in their teaching 
and learning process. 4

The teacher's role is linked to the 
quality of training of their students, 
a fundamental aspect of the learning 
process. The importance of valuing the 
teacher is widely studied, mainly in the 
involvement of pedagogical practices 
and scientific productions, which con-
tribute to the nation's intellectual and 
economic progress and development. 2,5 

In 2020, the professor was encoura-
ged to look for new work methodolo-
gies, close to distance learning modali-
ties, with the temporary suspension of 
in-person classes, following the recom-
mendations of the World Health Orga-
nization (WHO), due to the emergence 
of the first cases of Covid -19 (coronavi-
rus disease 2019) in Brazil. 6-8

With this, educational institutions 
adopted the recommendations of the Mi-
nistry of Health (MS), suspending classes 
and changing the modality of face-to-fa-
ce teaching to emergency remote classes, 
in which teachers are carrying out their 
activities conducting teaching through 
work in the Home Office system. This 
fact requires resilience on their part, and 
the improvement of new skills, in order 

to gain knowledge of new tools that pro-
vide quality in teaching/learning. 9-10

Thus, the present work asks itself 
how the higher education professors 
have adapted to the social distancing 
and the change in the teaching modali-
ty? Therefore, the objective of the study 
was to understand the strengths and we-
aknesses of adapting the new teaching 
model and the organizational process of 
the work of teachers.

METHOD 

This is an exploratory research, with 
a qualitative approach, developed in a 
private higher education institution, 
located in the northwest of the state of 
Paraná for over thirty years, in constant 
growth and development, with on-site 
and distance learning modalities, and 
which adapted to the requirements of 
the Ministry of Education for the pre-
paration of emergency remote classes.

Participants were selected by theo-
retical sampling from the institution's 
Center for Biological and Health Scien-
ces. As an exclusion criterion, it opted 
for professors on maternity leave, va-
cations and medical certificates. Data 
collection was carried out via a virtual 
platform, containing questions to iden-
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tify the sociodemographic profile and a 
guide of questions that guided them to 
fulfill the proposed objectives. The pe-
riod for the collection of responses on 
the form was during the months of Sep-
tember and October 2020.

Data were organized and analyzed 
using the Bardin method, following the 
choice of indexes and categories for the 
preparation and codification of data. 
The MAXQDA Plus 2020 Student sof-
tware was used to select the key infor-
mation extracted from the answers and 
to make it operational, under license 
number 258245855, whose final results 
were presented using the Word Cloud 
(Figure 1). Such software performs the 
lexical analysis of words and enables the 
analysis of the narratives produced. 11 
Participants were identified using the 
initial E of respondents and numbers 

from 1 to 49 sequentially, for example 
E1, E2.... E48, E49, this process was car-
ried out in order to ensure confidentia-
lity and anonymity.

The ethical precepts of the rese-
arch were respected, in line with the 
guidelines established by Resolution 
466/12 and 510/16 of the National 
Health Council. The authorization of 
the study was made by the directors of 
the Center for Biological and Health 
Sciences of the University of Education 
Superior and the Permanent Commit-
tee for Ethics in Research with Human 
Beings (CEP) of UniCesumar under 
opinion number 4.194.905 and CAAE 
35917220.6.0000.5539. 

The Free and Informed Consent 
Form (FICF) was available on the link 
of the form in which the participants 
authorized the development of the re-

search, which was sent via e-mail to the 
professors after acceptance and comple-
tion of the form.

RESULTS

The present research obtained a to-
tal of 49 participants, with ages ranging 
from 28 to 67 years old, 34 females and 
15 males. Regarding the area of initial 
training, it obtained higher rates in the 
dentistry course, considering the specia-
lization levels, 23 interviewees have a 
master's degree, 20 have a doctorate, 3 
post-docs, 2 residents and 1 specialist. 
However, many of these professionals 
work in courses in different areas such 
as health sciences, humanities and engi-
neering, noted the prevalence of profes-
sors working in medicine and dentistry 
courses, according to Chart 1.

IDENTIFI-
CATION SEX* AGE GRADUATION HIGHEST 

DEGREE
TEACHING 

MODE TRAINING FOR ER WAS THE TRAINING 
EFFECTIVE?

E1 F 49 Dentistry PhD Presential 2016 - 2017 No
E2 F 43 Nutrition Master's Presential 2020 Yes
E3 F 56 Doctor PhD Presential I didn't perform Yes
E4 F 42 Pharmacy Post-Doctorate Presential 2020 Yes
E5 F 41 Dentistry Master's Presential 2020 Yes
E6 F 35 Nursing PhD Presential I didn't perform No
E7 M 44 Dentistry PhD Presential 2020 No
E8 F 35 Biological Sciences PhD Presential 2018 - 2019 No
E9 F 29 Psychology Master's Presential I didn't perform No

E10 F 38 Biological Sciences PhD Presential 2018 - 2019 Yes
E11 F 41 Nursing PhD Presential 2020 Yes
E12 M 48 Biological Sciences PhD Presential I didn't perform No
E13 F 42 Nursing Master's Presential 2020 No
E14 F 39 Dentistry Master's DL 2020 No
E15 M 52 Dentistry Master's Presential 2020 Yes
E16 M 28 Dentistry PhD Presential 2020 Yes

E17 F 42 Complete Higher 
Education Master's Presential 2020 No

E18 F 43 Complete Higher 
Education Specialization Presential 2020 No

E19 F 55 Physiotherapy Master's Presential 2020 Yes
E20 M 42 Dentistry PhD Presential I didn't perform Yes

Chart 1 – Characterization of the professors of the Higher Education Institution in northwestern Paraná, 2020. 
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Respondents shared the main stren-
gths and weaknesses presented in chan-
ging the teaching modality, and the in-
clusion of the effects in Home Office 
work. The word cloud 

(Figure 1) represents the most fre-
quent words, which were directly related 
to the perception of teachers about the 
teaching model implemented (both in 
relation to their work and student lear-
ning), the adaptations that these indi-
viduals had what to do to practice their 
labor actions and their relationship with 

students during this period, providing 
support for the categories identified: 
Recognizing the main adaptations of te-
achers; Identifying the student/teacher 
relationship; Assessing the impacts on 
academic-professional training and Iden-
tifying strengths in remote education.

Recognizing the main adaptations 
of teachers

The moment experienced by the tea-
chers was unique in modern history, ne-
ver before these teachers were relocated 

to a mandatory Home Office work re-
gime related to public health and safety 
issues. There were two points of change: 
first, the classes started to be taught en-
tirely in remote format; and these pro-
fessionals started to work from home, in 
which they had to reconcile the profes-
sional environment with the domestic 
one, including the family relationship. 

Reconcile the home (home, hou-
sehold chores) with the office 
(work) and vice versa. It has been 

E21 F 44 Physiotherapy Master's Presential I didn't perform No
E22 F 38 Biological Sciences PhD Presential 2020 No
E23 F 32 Dentistry PhD Presential 2020 Yes
E24 M 34 Dentistry Master's Presential 2020 No
E25 F 50 Physiotherapy Master's Both 2018 - 2019 Yes
E26 F 35 Physiotherapy Master's Presential 2020 No
E27 F 33 Dentistry Post- Doctorate Presential 2020 Yes
E28 F 29 Biomedicine Master's Presential 2018 - 2019 No
E29 F 67 Biological Sciences Master's Presential 2020 Yes
E30 M 39 Nursing Master's Presential I didn't perform No
E31 F 38 Biological Sciences PhD Presential I didn't perform No
E32 M 36 Doctor PhD Presential I didn't perform No
E33 F 45 Biological Sciences PhD Presential I didn't perform Yes
E34 F 40 Nursing Master's Presential 2018 - 2019 No

E35 M 36 Complete Higher 
Education Residence Presential 2020 No

E36 F 45 Dentistry Master's Presential 2020 No
E37 F 40 Dentistry Master's Presential 2020 No
E38 M 43 Law PhD Presential 2018 - 2019 No
E39 M 49 Civil Engineering Master's Presential 2020 No
E40 F 29 Pharmacy PhD Presential 2020 Yes
E41 F 44 Psychology Master's Both 2020 Yes
E42 F 48 Psychology Master's Presential 2020 Yes
E43 F 37 Psychology Master's Presential I didn't perform No
E44 M 29 Biology PhD Presential I didn't perform No
E45 F 35 Law Post- Doctorate Presential I didn't perform No
E46 M 49 Psychology PhD Presential I didn't perform No
E47 F 57 Pharmacy PhD Presential I didn't perform No
E48 M 53 Medicine Residence Presential 2018 - 2019 Yes
E49 M 39 Biological Sciences Master's Presential 2018 - 2019 Yes

Source: Researchers' data, 2020. *F= Female; M= Male 
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very difficult to isolate myself 
from the family during remote 
activities, sometimes I have to use 
the kitchen. With 3 children at 
home, situations of neglect of their 
demands are not rare. (E7)

In addition, in some cases, it was ne-
cessary to adapt the material they used to 
teach the classes, as well as adapting the to-
ols used to the online environment, which 
ended up demanding more time from the-
se professionals, time that surpasses what 
was used by professors to move from their 
homes to the teaching institution.

I spend more time because I had 
to create new classes and adapt 
with online tools [...] (E14)

Added to the factors presented abo-
ve, the period experienced was extremely 
atypical, there was a lot of information 
about the pandemic, in the press vehi-
cles this was the main subject discussed. 
More than half of the professors said 
they felt more anxious, especially in the 
first days of the Home Office, among 
them, some said that their performance 
at work was affected.

At the beginning of the pandemic 
was a feeling of great anxiety, im-

possible not to affect performance. 
After the first few weeks, I started 
watching the news less, focusing 
on the present, on the possibilities, 
thanking what I have, it became 
easier to go through the period. 
(E43)

Thus, it is evident that several adapta-
tions were necessary during the period. 
Several aspects of the work were affec-
ted or changed. Tools that were used as 
the whiteboard were abandoned, while 
others emerged as those being used to 
transmit the lessons.

Identifying the student/teacher 
relationship

The change in the teaching modali-
ty resulted in changes and adaptations 
also for the students, one of these chan-
ges was the change in the relationship 
between student-teacher, who molded 
themselves and started an interaction re-
motely, through online tools. Therefore, 
this contributed to a lower participation 
of students during classes, which ended 
up generating discontent and mistrust, 
among teachers, if the students were re-
ally watching and enjoying the classes.

[...] Often the interaction of stu-
dents is small and this ends up 

being frustrating [...] (E24)
[...] Talking sitting down, without 
using the board and still teaching 
the notebook screen and believing 
that there is a student watching 
on the other side [...] (E12)

This situation ended up creating a 
distance between professors and stu-
dents, who no longer have direct con-
tact with each other. Among all partici-
pating teachers, most reported that the 
relationship and communication with 
students were affected, due to the me-
ans of communication used at the time.

[...] only institutional email and 
chat and during live classes, as 
instructed by the institution [...] 
(E21)

This change in the student-teacher 
relationship generated a great impact 
on student learning, who, in the view of 
most teachers, are acquiring less know-
ledge during remote education, as the 
new forms of student assessment have 
allowed for a lack of care between the 
student and the subject taught, there-
fore, there is the possibility of consulta-
tion during the tests. Therefore, this ge-
nerates a false impression that students 
are really absorbing and learning the 
contents of the classes, since their gra-
des in the assessments no longer allow 
teachers to have this perception.

[...] There is an illusion in the re-
lationship between learning and 
grades, one notices higher grades 
from students who often have 
difficulties in written and/or 
verbal communication and who 
in previous years would hardly 
reach the grades that have been 
recorded. In addition, the presen-
ce of students live has been small 
compared to face-to-face teaching, 
so that the doubts that arise in 
the classroom and joint problem 
solving have been harmed [...]. 
(E45)

Figure 1: Word cloud provided by MAXQDA Plus 2020 Student software.
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Assessing the impacts on acade-
mic and professional training

From the perspective of teachers, 
adherence to emergency remote tea-
ching entails not only consequences for 
the moment, but also has consequences 
for the future, in the academic training 
of students. Due to the change in the in-
teraction at the time of class, the teacher 
is no longer able to perceive the ''gaps'' 
in the knowledge of students and direct 
their efforts in what students have the 
most difficulty, since the student-tea-
cher contact suffered a great distance.

[...] For good teaching, contact 
with students is necessary, as the 
teacher can feel the students' re-
actions when questioning about 
their prior knowledge. Teachers 
are able to conduct a good survey 
of prior knowledge, which does not 
occur in remote learning. There is 
greater and better debate of ide-
as in face-to-face teaching, which 
contributes to the sedimentation 
of knowledge [...] (E17)

In addition, courses in the health 
area have many practical classes that, at 
the moment, are impossible to take pla-
ce. However, unlike theoretical classes, 
which have the alternative of taking pla-
ce remotely, practical classes do not have 
this possibility. This generates a great 
deficit in student learning, in which 
they cannot associate theoretical con-
tent with practical content, due to their 
absence.

[...] The theoretical-practical 
disciplines are complemented by 
practice, which is not happening. 
This hinders the fixation of theo-
retical content and future perfor-
mance in internships and, conse-
quently, training [...] (E26)

However, potentialities in emer-
gency remote teaching were identified, 
there are those teachers who have the 
perception that the academic training 

of students is not being harmed, as they 
believe that it does not matter what 
mode of teaching is being used, since te-
aching and the student's education also 
depends on the dedication and commit-
ment of the student, that is, those who 
are making an effort in remote educa-
tion will be able to have a good acade-
mic education in the same way as they 
would be in face-to-face teaching.

[...] The moment requires adap-
tations. Nobody expected some-
thing like this to happen. As much 
as face-to-face teaching brings 
many more possibilities, remo-
te teaching for this moment was 
crucial to achieve the year's goals. 
Students who attended and par-
ticipated in the classes are able to 
learn, even if the environment is 
not ideal [...] (E43)

Furthermore, teachers are using 
some strategies, during remote classes, 
to mitigate the impact on students' aca-
demic education, which not only helps 
to maintain an excellent academic ba-
ckground, but also to increase students' 
interest in remote classes.

[...] I'm inviting professionals to 
talk about the practice, giving 
examples and doing case studies 
[...] (E9)

Identifying strengths in remote le-
arning

In an atypical moment, it was pos-
sible to identify the use of instruments 
to assist the teaching-learning process, 
such as classes dedicated exclusively to 
students solving their doubts, with te-
achers of the respective subjects, ques-
tionnaires during classes, in order to 
make the class more dynamic, started to 
be used more frequently. What helps in 
the training of students, and also impro-
ves the work of teachers.

"I can pass the content on to stu-
dents using slide sharing, and 

despite not having contact with 
students, which undoubtedly fa-
cilitates their learning, I try to 
streamline classes with activities, 
answer questions during and at 
the end of classes, in addition to 
taking a class on questions during 
the week of the exam, and all of 
this, in addition to helping the 
students, helped me to improve as 
a teacher.” (E40)

The use of virtual tools for events, 
meetings, lectures, which were rarely 
performed before, the distance faci-
litates their scheduling and also the 
participation of those involved, saving 
travel time.

[...] Some things like meetings, 
lectures with professionals from 
a distance, can be done using the 
tools learned in this period. (E4)

As well as the events described above, 
another potentiality of remote learning 
is the possibility of the classes taught to 
be recorded and later made available to 
students, in this way, if for some reason 
their absence was necessary or, if the 
student wishes to review the content, 
they can watch it later.

Possibility of recording lessons 
and being able to be played at di-
fferent times. (E35)

The listed potentials can provide a 
better adaptation, concomitantly with 
the weaknesses that were overcome, 
which enables a reorganization of the 
work process with coherence and effi-
ciency. 

DISCUSSION 

With the advent of the pandemic 
caused by the new coronavirus, the pro-
cess of change in the way teachers work 
happened completely suddenly. The 
adaptation period came quickly. As ve-
rified in this research, the interviewed 
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professors, the vast majority only taught 
in-person classes, of this same audien-
ce, part of them underwent training to 
perform the teaching activities online, 
however, some reported that this same 
training was not effective. This is con-
sistent with the results found by the 
National Confederation of Education 
Workers (CNTE - Confederação Na-
cional dos Trabalhadores em Educação), 
in a survey on the experience of active 
teaching teachers, from kindergarten to 
high school, and among these professio-
nals, only a minority of them they had 
had experience with remote classes be-
fore the suspension of in-person classes 
due to the pandemic. 12

Part of the teaching work prior to 
the pandemic was already carried out 
at home, that is, tests to be corrected or 
lesson planning. However, now the si-
tuation is different, the entire service is 
being carried out in the home environ-
ment, which was not necessarily prepa-
red to accommodate this activity. 13

It is evident that many teachers had 
to purchase some equipment to car-
ry out their activities, such as compu-
ters, desks, and quality internet. Thus, 
showing that the Home Office work 
modality reduces the company's orga-
nizational costs, therefore, it would be 
feasible for part of this economy to be 
used to facilitate the adaptation of the 
worker to the Home Office. 14

The use of platforms to interact, 
generate, access and disseminate infor-
mation was already a practice that had 
been growing even before social isola-
tion was imposed. The importance of 
these tools and virtual environments 
is already recognized and used by stu-
dents and teachers around the world. 15 
In this sense, it is hoped that this type 
of interaction continues to gain more 
space, which implies that it will be ne-
cessary to acquire knowledge of how to 
use these platforms and adapt to them. 
Undeniably, the obligation to hold me-
etings, classes, lectures at a distance, 
made it evident that, in fact, some of 
these activities do not necessarily need 

to be in person, therefore, knowledge of 
how to handle online communication 
platforms will be essential. 16

On the other hand, it was possible to 
observe weak points that were generated 
by the replacement of the face-to-face 
model by emergency remote teaching. 
One of the components of the obstacles 
generated by the pandemic is the social 
distancing, which made the contact be-
tween student-teachers no longer occur 
in person and began to occur through 
ICT, such as email and chats during live 
classes. This ended up generating a li-
mitation, more specifically, cultural, as 
in Brazil face-to-face contact is valued, 
and emergency remote teaching made 
teachers and students carry out their 
activities in a solitary way, physically. 
17 Therefore, the absence of classmates 
and, mainly, the teacher can considera-
bly affect the students' performance. 18

In addition, many teachers showed 
dissatisfaction for not showing the real 
learning of students during classes, due to 
the absence of face-to-face contact, which 
generated feelings of dissatisfaction and 
frustration on the part of teachers, in whi-
ch even disagreeing with this teaching me-
thod, they must use it, given that they are 
employed through a contract that requires 
the fulfillment of their workload. 13 Tea-
ching is not a solitary job, as it depends on 
a meeting of student and teacher efforts, 
who together build learning through a so-
cializing exchange that the class provides. 
Unfortunately, however, emergency remo-
te learning may not be able to provide this 
encounter and learning.18

However, even with the social dis-
tancing and the decrease in student-
-teacher contact, the pandemic showed 
that the academic training of students 
does not depend only on their teacher, 
but also on their own commitment. 
The student is not forced to learn, as 
this is up to him, so he must also engage 
in the learning process. Citing an analo-
gous case of Distance Learning (EaD), 
in which students have a study, mostly 
individual, since in this modality the-
re is a need for engagement, discipline, 
organization and commitment, on the 
part of the student, for the advance-
ment of your learning. This require-
ment of the student's commitment to 
their study was only highlighted during 
the pandemic, as it is already necessary 
nowadays, due to the great demand of 
the labor market, which provides bet-
ter conditions for those who stand out 
among the rest. 2,19

A major concern both among stu-
dents and professors, during this pe-
riod of adherence to emergency remo-
te teaching, is the academic training 
of students. To design and develop an 
online course, which has good quality, 
takes months, and emergency remote 
teaching, on the other hand, was deve-
loped and used very quickly in Brazil. 20 
Consequently, there was a decrease in 
the quality of teaching, and a great we-
ariness, on the part of students and tea-

A major concern 
both among 
students and 
professors, during 
this period of 
adherence to 
emergency remote 
teaching, is the 
academic training 
of students.



artigo

7121   saúdecoletiva  •  2021; (11) COVID

Cavalini, G.R.; Ogatha, B.H.; Lorencete, D.V.; Buzzo, L.S.; Victorino, S.B.Z.; Charlo, P.B.;
The impact of emergency remote teaching on teachers’ work in the COVID-19 pandemic

chers, due to the excessive demand for 
time and energy that the new model re-
quires, which contributes even more to 
a lower yield and results when compared 
to face-to-face teaching.18

Therefore, this generates a concern 
among those involved in education, as 
evidence shows that there will be nu-
merous gaps that will be created, due 
to the absence of interaction between 
student-teacher. 21 Citing a similar case, 
from courses in the health area, mainly 
medicine, 22 which requires a practice 
that relies on both technical knowledge 
and humanized and comprehensive care 
skills, in addition to requiring the de-
velopment of effective communication 
skills, which are acquired during the 
interaction between student-teachers 
during classes, and which currently the 
remote learning model, does not allow 
it to occur effectively. However, this si-
tuation is explainable, since emergency 
remote education would not be a lon-
g-term solution, but a temporary one, 
until the end of the pandemic caused by 
the new coronavirus. 20

However, it is possible to identify 
positive points in this transition from 
face-to-face to remote teaching, such as 
the undeniable fact that some activities 
do not need to take place in person to 
be successfully carried out. In addition, 
at some institutions, online classes are 
recorded and available for students to 
revisit this content, which is also bene-
ficial for students who have a necessary 
absence. However, learning through vi-
deos is a constant challenge, which leads 

the teacher to the challenge of resear-
ching, aiming for progress in the class 
itself, making it increasingly dynamic, 
seeking to make it attractive and easy to 
understand for the student who is wat-
ching live and also for those who will be 
watching later. 23-24

One of the positive points that emer-
ged from the experience of migration to 
remote learning was that education, in 
the general sense, has resilience. In some 

places faster than others, but little by 
little, most Brazilian institutions retur-
ned to activities, at least partially. Thus, 
this adaptive capacity validates the defi-
nition of resilience, which is the capaci-
ty (physical, biological, political, social 
and psychological) to face, win and be 
strengthened or transformed by adversi-
ty experiences. 25

CONCLUSION

The health crisis caused by the new 
coronavirus, led to a process of adap-
tation in the workday of professional 
teachers, in an unexpected and unpre-
cedented way, but necessary so that the 
academic year of thousands of higher 
education students was not compro-
mised. However, it is concluded that 
the changes in routine associated with 
a fusion of the work environment with 
the domestic one generated several we-
aknesses and potential, such as the need 
to acquire new materials, for example.

Concomitantly to this, the student-te-
acher interaction has changed due to the 
distance, commitment and exhaustion 
caused by remote learning, the use of new 
technologies and the placement of extra 
measures, such as the participation of 
several professionals in classes, presented 
great advances to the learning process.

However, the pandemic and the es-
sential measures have not come to an 
end, which suggests the continuity of 
the study to improve knowledge about 
teaching and the organizational process 
of teachers. 
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